HEROES & VILLAINS
Answer Key

&K

Defining Civic Virtue (p. v)

1.

Answers will vary. Some students may say that
when they encounter the term “civic virtue,”
they assume it refers to religious morality, or
some sort of general morality. Others may be
more specific, saying that it refers to personal
conduct that affects society in a positive way.

Answers will vary. Encourage open and
thoughtful discussion of responses.

Sample responses: Because human beings are
imperfect, no one person should have too
much power—hence, separation of powers.
Because no one group should have too much
power—Ilimited government.

Clarifying Civic Virtue (p. x)

1.

Students’ responses should expand on their
previous answers and incorporate historical
and philosophical context, perhaps including
Aristotle and indicating that it may include,
but does not require, religious belief. Some
students should also note that it involves a
balance between extremes, action rather than
just ideals, regular habits, and must be related
to just purposes.

If student response did change, response should
be a reasoned explanation of what points in
the reading contributed to this change. If the
student response did not change, response
should provide a reasoned explanation for why,
based on the text, it did not.

Student responses should have expanded
beyond their first response and make a direct
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connection between the U.S. constitution and
a constitutional republic, as well as to the ideas
about human nature and the constitutional
republic as addressed in the reading.

Identifying and Defining Civic Virtue (p. xi)

Student responses will vary; accept answers
that make a reasonable connection among the
civic virtue, the person or character, and the
justification based on the definition.

Benjamin Franklin and Civic Virtue - Questions to
Consider (p. xix)

Franklin understood virtue to be habits or traits
that would reflect good conduct (“rectitude of
conduct”) and bring a person closer to moral
perfection. He refined his understanding as
he concluded that moral perfection was not
possible, but that the ambition and attempt
toward it made him a better and a happier
person.

Franklin ordered the virtues because he
thought that working on all of them at the same
time would be distracting and that focusing on
one at a time would be a more effective way to
work on them. He put them in an order so that
virtues he acquired earlier might help him to
develop others that were later on his list.

“Contrary Habits” or “Inclination” led him to
keep slipping into habits that were not virtuous.

Given how frequently Franklin refers “habit” as
a part of his attempt to become more “morally
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10.

11.

perfect,” and the system he devised in order
to increase his practice of virtues, he appears

to have agreed with Aristotle that virtue was,
indeed, a habit.

Franklin intended to master one virtue at
a time, focusing on each one for a week and
marking in his book the number of times he
failed at that virtue. His goal was to keep each

week clear of marks indicating when he had
failed.

Franklin has difficulty living as virtuously as
was his goal. He had difficulty keeping his
weekly lines “marked clear of spots.” He did,
however, see his faults diminish.

Moral perfection: Student responses will vary,
but should be reasonable and related to the
students overall beliefs and understandings.
Challenge students to identify the bases of their
motivations to act virtuously.

Franklin’s words are based on assumptions that
right and wrong are universal and absolute,
even while moral perfection may not be
humanly impossible.

Franklin did not accomplish his initial goal
of moral perfection because he never did rid
himself of the faults he sought to eliminate
because he found himself “so much fuller of
Faults” than he had imagined.

He did eventually begin to see his faults
diminish, and he did become a happier person
than he would have been if he had not made the
attempt, and he believes he was made better for
having tried.

Student responses will vary, but should be
based on the text.

Similarities students may find are:
* Contribution — Industry.

* Integrity — Sincerity.

e Justice — Justice.

* Perseverance — Industry.

* Respect — Chastity.

BILL 7 RIGHTS

INSTITUTE

* Responsibility — Resolution. Responsibility
— Frugality. Responsibility — Temperance.

» Self-Governance —Silence. Self-Governance
— Order. Self-Governance — Moderation.

Students may find several differences, including
that some of Franklin’s virtues may not seem
to correlate to those in the “Identifying and
Defining Civic Virtue” list. Students may also
identify differences in the definition of virtues
that may otherwise seem similar.

12. Accept reasoned student responses.
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Eisenhower’s Two Statements (p. 206)

1.

Orders of the Day June 6, 1944

A. Eisenhower’s reasons for confidence include
the following:

* The hopes and prayers of liberty-loving
people

* The support of the Allies and brothers-
in-arms

* The Allies had inflicted great defeats on
the Germans and reduced their strength,
turning the tides of the war.

* Because of the support of the home
front, they had superiority in weapons
and munitions.

e The men were courageous, dutiful, and
skilled.

B. Accept reasoned responses regarding sur-
prises. Students may note that Eisenhower
began with a reference to hopes and prayers,
and closed his remarks with a prayer.

“In Case of Failure” Letter: Regardless of the
many unknowns and variables beyond his con-
trol, Eisenhower gave full credit to the efforts
of others and personally claimed any blame or
fault.

Accept reasoned responses support by evi-
dence from the letters. Similarities might in-
clude Eisenhowers faith in the troops under his
command, his commitment to responsibility,
and his recognition of the significance of con-
fident leadership. Differences are related to the
intended time of delivery of the two passages:
one at the beginning and the other at the end.

Eisenhower and Responsibility: Discussion Ques-
tions (p. 209)

1.

Eisenhower’s qualities of leadership included
working well with allies, valuable command
experience, code of moral responsibility, his
belief that a leader must be self-effacing, quick
to give credit and absorb advice, as well as a
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4.

commitment to act decisively and accept full
responsibility.

Among the risks associated with the D-Day in-
vasion were the fact that they would only have
one chance to get it right, there were many vari-
ables beyond Eisenhower’s control, the success
or failure of the invasion would have a strong
impact of the overall results of the war, and
the certainty that many young men would die
whether the invasion was a success or a failure.

Eisenhower felt a sense of urgency about the
early June target date for the invasion be-
cause, if they could not carry out the attack
as planned, it would have to wait for at least
two more weeks for the right combination of
moonlight, tides, and weather. Much could
happen in the course of the war in a two-week
span, and every day the war continued brought
much death and misery.

Clues that Eisenhower took his responsibility
seriously include the following: He listened to
information and advice from others, but delib-
erated in silence at some length before giving
the final order to launch the attack. Before the
attack ever started, he was troubled by the pos-
sibility of failure, and, in an act of courageous
commitment he wrote a statement to be used
accepting any blame that might have been di-
rected against the Allies. He personally visited
the troops, encouraging them and expressing
his faith in them.

Accept reasoned responses in which a student
demonstrates understanding of the solemn
burden of responsibility.
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